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Introduction Superintendent of Schools Dr. Ronna Cadarette 
 

  

It is the goal that we are student-centered at SAU 58 in all that we do.  In 2011, the 

districts developed a timeline for competency implementation.  Since the inception, 

many changes have taken place in staffing to include administration at all levels, and this 

can lead to disruption in the execution of goals.  Last year, there was a renewed focus to  

embrace the timeline with the best interest of students in mind to build a competency culture for all 

students in a growth model with competency-based education. 

 

We are continuing on our journey to build a competency culture, and are well on our way to consistently 

implementing best practices.  We have articulated our curriculum and are developing assessment tools 

and performance methods to determine if we are successfully teaching our students.  This practice work 

and research-based strategies will help to engage students and grow our mindsets of learning for the 

students and the teachers. 

 

The definition of competency guides our work and is the north star of our competency path.  We are 

committed to helping all students grow and reach their fullest potential to be successful individuals who 

contribute in a positive manner to our global society.  Now more than ever, it is vital for students, 

families, teachers, and school personnel to partner with one another on this journey.  We want our 

students to truly learn the material we are presenting, so that they are able to demonstrate their skills 

across curriculum areas.  A rich educational experience is their ticket to success later in life, and we are 

walking with each and every student on that journey to demonstrate competence.  Thank you for your 

continued support and for partnering with us to bring excellence to all students in SAU 58 with a strong 

ability to demonstrate competence! 

 

Sincerely, 

 

Dr. Ronna F. Cadarette 

Superintendent of Schools 
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Mission and Vision   
(voted on by the community Fall 2020) 

 
 

Mission:  Our mission is to empower students to adapt to a 

rapidly changing world by instilling communication and 

critical thinking skills, and respect for core values like 

integrity and responsibility. 

 

Vision:  A community where students are empowered with 

the ability to think and communicate responsibly, effectively, 

and with integrity. 
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Portrait of a Learner   
(voted on by the community Fall 2020) 
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District Time-line 
 

This is a brief overview of key activities and benchmarks for the design and implementation of a 
competency-based learning system in SAU58. 
 
 

 
 

2015-2019 

2019-2020s 

2020-2021 

 Working with standards and assessment practices 

 Identifying and adopting programs and resources aligned with standards 

 Developing content area competencies K-12 

 Working with Next Generation Science Standards 

 Working with Social Studies C3 Framework 
 

 Developed course, discipline, and grade level academic competencies 

 Aligned standards and performance indicators to competencies 

 Developed a district-wide grading scale 

 Design the district-wide rubric guide 

 Developed district Mission and Vision 

 Identified the Portrait of a Learner 

 Adopted Alma Student Information System 

 Developed a district guide for competency-based learning 

 Elementary School continue competency-based grading and reporting  

 Middle School pilots new grading scale and reporting system 

 High School transitions to using rubrics and new grading scale for full 
implementation fall 2021 

 Reflect on the work for the year and make adjustments and edits to 
documents and competencies 

 ALMA system includes competencies in the gradebook 

2021-2022 

 All schools using competency-based grading within the ALMA system 

 Development of performance assessments  

 Reflect on the year and make adjustments and edits to documents and 
competencies 

 ALMA system includes competencies and the power standards in the 
gradebook 
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Terms and Definitions 
 

Competencies 

A district’s academic competencies are the overarching competencies for each 

curriculum content (domain) K-12. Each competency is supported by standards 

that are reflective of grade level expectations for each competency. 

Competency Performance 
Competency performance is a student’s ability to TRANSFER content and skills 

in/across content areas. 

Standards 

A statement of what students are expected to learn. Content Standards say what 

students should learn. Performance Standards describe what students should be 

able to do once they have learned the content.  

Curricular Goal 

A learning outcome stated in a school or district’s curriculum, usually describing 

a unit-sized chunk of learning, which reflects a state learning standard or part of 

a standard. 

Learning Students development of knowledge and skills. 

Learning Objective 

A “teachable chunk” of content that can span one lesson or a series of lessons, 

written from a teacher’s point of view for the purpose of instructional planning. 

Usually each curricular goal subsumes several learning objectives.  

Learning Outcome 
A general term for learning intentions at any grain size (standards, curricular 

goals, learning objectives, or learning targets). 

Learning Target 

Student-friendly descriptions—communicated in words and actions and with 

well-matched learning activities—of what students are aiming to learn in one 

lesson. 

Grade 

A score, usually a number, letter, or category, given for an individual assessment; 

or a summary score (number, letter, category) assigned at the end of a report 

period to note student progress on a report card. 
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Performance Assessment 

An assessment that (a) requires students to create a product or demonstrate a 

process, or both (b) uses observations and judgement based on clearly defined 

criteria to evaluate the qualities of student work.  

Performance- Level Description 

A description of what student work looks like in regard to a given criterion at a 

specific level of accomplishment. These descriptions are what distinguish 

rubrics from other scoring tools. 

Performance Task 

The process you ask students to perform or the product your ask students to 

produce in a performance assessment. Tasks should have complete directions 

for students and inform students of how their work will be observed and 

evaluated. 

Difficulty 

The degree to which an item or task is hard or challenging for students. Tools 

for determining difficulty include Webb’s Depth of Knowledge and Hess’s 

Rigor Matrix. 

Formative Assessment 

A process whereby students and teachers generate and evaluate evidence 

about student learning during the learning process and use that information to 

inform the learning. 

Summative Assessment 

An evaluation of the outcome or results of student learning. Evidence of 

student learning is collected and judges against standards and criteria to 

report and/or certify what learning has taken place.  

Rubric 
A coherent set of criteria for students’ work that includes descriptions of levels 

of performance quality. 

Feedback 

Information about strengths and areas for improvement in student learning, 

usually given by a teacher, peer, or the student himself on the basis of criteria 

applied to student work or a progression of student success habits.  

Work Study Competencies (Success 
Habits) 

(Communication, Self-Direction, Collaboration, Creativity, Critical Thinking) 

represent those skills and behaviors that support student success as learners.  
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Design Principles for Competency-based Learning 
Environments 

  

Design Principle 1: Students are empowered daily to make important decisions 
about their learning experiences, how they will create and apply knowledge, and 
how they will demonstrate their learning. 
 
Design Principle 2: Assessment is a meaningful, positive, and empowering learning 
experience for students that yields timely, relevant, and actionable evidence. 
 
Design Principle 3: Students receive timely, differentiated support based upon 
their individual learning needs. 
 
Design Principle 4: Students progress based on evidence of mastery, not seat time. 
 
Design Principle 5: Students learn actively using different pathways and varied 
pacing. 
 
Design Principle 6: Strategies to ensure equity for all students are embedded in the 
culture, structure, and pedagogy of schools and education systems. 
 
Design Principle 7: Rigorous, common expectations for learning (knowledge, skills, 
and dispositions) are explicit, transparent, measurable, and transferable.

Levine and Patrick, 2019 
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Professional Learning Community 

Professional Learning Communities: The Foundation for Meaningful Change 

The term “Professional Learning Community” is typically misunderstood. As defined by DuFour, DuFour, Eaker, 
Many, and Mattos (2016) a Professional Learning Community is an “ongoing process in which educators work 
collaboratively in recurring cycles of collective inquiry and action research to achieve better results for the 
students they serve.” There are critical components and guardrails that can guide the work of districts and 
schools to truly be a professional learning community, outlined below: 

Professional Learning Communities are focused on Three Big Ideas: 

1. A Focus on Learning:  

 PLCs accept learning as the fundamental purpose of our school and therefore are willing to 
examine all practices in light of their impact on learning. 

2. A Focus on Collaboration (Collaborative Culture): 

 PLCs are committed to working together to achieve their collective purpose.  PLCs cultivate 
a collaborative culture through the development of high-performing teams. 

3. A Focus on Results: 

 PLCs assess their effectiveness on the basis of results rather than intentions.  Individuals, 
teams, and schools seek relevant data and information and use that information to promote 
continuous improvement. 

The Four Pillars: 

The Four Pillars of a Professional Learning Community, the Mission, Vision, Values, and Goals, are important in 
tying the Why, What, and How together. 

The Mission, or “the why” is imperative to discuss, understand, and provide direction as the North Star for a 

district and community, answering the question “Why we exist”. 
 

The Vision answers the questions “What do we need to become to fulfill our mission?” In other words What 

is the school we hope to become? 

 

The Values, or collective commitments, are the agreed upon behaviors that all must demonstrate. 
 

And, the Goals are what will be used to monitor progress. 
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The Four Critical Questions of Professional Learning Communities 

There are four critical questions that guide the work of Professional Learning Communities. These questions 
answer important information and provide guidance for teams in the areas of curriculum, instruction, and 
assessment. 

What is it we want students to learn?  

This one question is what all other questions are built off of. This question helps define the competencies and 
essential standards that students should be competent in within any grade level, course, or subject area. 
These should be clearly articulated, but also deeply understood by teachers and students. 

How will we know if they’ve learned it? 

This question is specific to assessment, and the use of a balanced assessment system that relies on formative 
and summative assessment practices. The use of performance assessments is critical in a competency-based 
environment. 

What will we do if we haven’t learned it? 

This question deals with intervention and how students can systemically and systematically by provided with 
the appropriate support and intervention based upon the evidence of learning collected. 

What will we do if they already know it? 

This question focuses on extending learning. In a competency-based system, we want to challenge students 
and allow them to move on once they’ve demonstrated mastery of concepts and content. 
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Before CBE versus. Shift to CBE 
Before CBE  Shift to CBE 

Learning happens inside a traditional 

classroom, little to no accommodation of 

student interest or learning styles. 
 

Students have a range of learning experiences at 

school, online, and in the community. Diverse 

partners create small group and individual learning 

pathways to accommodate student interest and 

learning styles. 

Students are expected to master grade-level 

college and career ready standards. 

 

Students are expected to master competencies 

aligned to college and career standards with clear, 

transferable learning objectives. 

Students advance at educator’s pace 

regardless of mastery or of needing 

additional time. 
 

Students receive customized supports both in-

school and out-of-school to ensure they stay on 

pace to graduate college and career ready. 

Every classroom has one teacher who designs 

and delivers instructional program with very 

little differentiation.  

Educators work collaboratively with community 

partners and students to develop a unique learning 

plan for groups of students or individual students 

based on interests, learning styles, and real-time 

data. 

Assessments at set times evaluate and 

classify students. One opportunity to take 

the summative assessment.  

A balanced assessment system is an essential part 

of the learning system. Formative assessments 

guide daily instruction. Summative assessments; 

taken when ready and multiple opportunities 

(based on completing re-learning) to demonstrate 

mastery.  

Grades are norm –referenced, reflect course 

standards, are typically weighted quarters 

and a final exam. 
 

Grades reflect degree of mastery of competencies. 

If students do not earn course credit, records 

indicate competencies that need to be re-learned 

instead of the entire course. 

 
 
Adapted from Knowledgeworks 2018 
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SAU 58 Work Study Competencies K-12 (Student Success Skills) 
 

COMMUNICATION CREATIVITY COLLABORATION CRITICAL THINKING SELF-DIRECTION 
Use various media to interpret, 

question, and express 
knowledge, information, ideas, 

feelings, and reasoning to create 
mutual understanding. 

Use original and flexible thinking 
to communicate my ideas or 

construct a unique product or 
solution. 

Work in diverse groups to 
achieve a common goal. 

I can think critically to make 
sound judgments and solve 

problems. 

Initiate and manage my learning 
through self-awareness, self-
motivation, self-control, self-

advocacy and adaptability as a 
reflective learner. 

Grades 6-12 
 I can communicate effectively 

using multiple modalities 

 I can interpret information 
using multiple senses 

 I can identify and utilize a 
variety of resources to obtain 
and deliver information 

 I can demonstrate ownership 
of their work 

 I can apply learned skills to 
think and create with integrity 
and originality 

 I can take risks with their 
thought processes and work 
product 

  I can consider alternate 
perspectives 

 I can incorporate diverse 
resources 

 I can contribute while 
recognizing and respecting 
the needs, differences, 
opinions, and personal space 
of others 

 I can listen and share 
resources and ideas 

 I can accept and fulfill 
responsibilities 

 I can exercise flexibility and 
willingness to compromise 

 I can define the problem by 
identifying the key elements 
of the issue 

 I can analyze and evaluate key 
information to formulate valid 
conclusions 

 I can synthesize and make 
connections between 
information, considering 
alternative solutions and 
different points of view 

 I can effectively interpret the 
information and draw 
conclusions on the best 
analysis 

 I can persevere in completing 
complex, challenging tasks 

 I can take an active role in 
their own learning and 
personal development 

 I can accept responsibility and 
understand the impact of 
their actions 

 I can engage stakeholders to 
gain support 

Grades K-5 
 I can use my senses to 

understand information 

 I can use different ways to 
share/communicate ideas  

 I can use different resources 
to communicate information 

 I can take pride in my work 

 I can be a risk taker 

 I can listen to the ideas of 
others 

 I can be a flexible thinker 

 I can apply learned skills to 
think and create 

 I can brain storm new ideas 
 

 I can work with others to 
achieve a common goal 

 I can share ideas with the 
group 

 I can listen attentively to 
others 

 I can be a responsible 
member of my group 

 I can work productively in the 
group 

 I can compromise with my 
peers 

 I can look at a task/problem 
from different perspectives 

 I can use strategies to solve 
problems 

 I can relate/connect what I 
have learned to real life 
experiences/problems/ other 
situations 

 I can analyze 
information/ideas and use it 

 I can persevere when tasks 
get hard 

 I can try my best 

 I can be an active learner 

 I can ask for help when I need 
it 

 I can accept responsibility for 
my own learning 

 I can speak up/advocate for 
myself 
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Work Study Competencies Feedback Chart 

SAU 58 School District 
K-12 Work Study Competencies Feedback Chart for Instruction 

The Work Study Competencies are the skills and habits for success that students work to develop throughout their K-12 career. Students receive feedback for learning on 
these skills and this feedback is reported separately from academic grades. The chart below provides feedback to students to support growth. Success habits should be 
treated differently from academic grading, as students progress along a continuum of growth in acquiring these skills based on their experiences and successes.  
To provide opportunities for students to develop these skills, teachers develop:  

1. Classroom instruction that supports the development of student agency and independence.  

2. Classroom activities and assessments that are challenging and require students to apply their knowledge and skills 

3. Learner reflection on their work to identify goals for improvement. 

SELF-AWARENESS  
Reflecting on past experiences to 

evaluate one’s own strengths, 
limitations, motivation, interests, 
and aspirations within different 
learning contexts. “What am I 

learning about myself, as a learner? 
 

INITIATIVE AND OWNERSHIP 
Taking responsibility for learning, 

finding purposeful driving 
questions, shaping opportunities to 
fit personal interests and learning 

style, and seeking input from 
others. “How can I integrate my 

personal interests into how I 
approach new learning?” 

 

GOAL SETTING & PLANNING 
Developing long-term goals, 

establishing meaningful learning 
targets, identifying effective 

strategies, and planning out steps. 
“Am I able to break down a complex 
task and develop concrete steps to 

accomplish it?” 
 

ENGAGING & MANAGING Seeking 
out relevant resources and 

information to support learning 
goals and refining strategies. 
Maintaining effective pace, 

reaching short-term benchmarks 
and long-term goals. “What am I 

learning about locating resources, 
managing my time, and seeking 

help when I need it?” 

MONITORING & ADAPTING 
Evaluating progress, adapting 

strategies, seizing failure in order to 
grow from mistakes, and attributing 

success to effort and motivation. 
“Am I able to see when something 

isn’t working well, adjust my 
approach, and learn from 

missteps?” 
 

Descriptor Progress  

Exceeds 
Competency 

The student experiences/performs wide variations of tasks in different contexts, analyzes unfamiliar situations/contexts, seeks connections to others 
to broaden skills, looks for connections in other areas and tailors their application of skills, notices what is missing. Student works independently 
and manages challenges positively and productively. Student reflects on their learning experience and identifies goals for improvement. 

Competent 
The student completes different forms of tasks in related contexts, analyzes situations to plan approach, refines approach by testing ideas, 
selectively draws on expertise of others, identifies familiar aspects of tasks to determine relevant strategies. Student works with some 
guidance to apply competencies. Student manages challenges with support. Student reflects on their learning experience and can identify 

some goals for improvement. 

Not 
Yet 

Competent 

The student is familiar with a specific task and context, follows rules, purposefully explores through trial and error, looks to others for support, uses 
known steps to complete a task, discovers patterns. Student works with some guidance to apply competencies and can identify their learning goals 
with some support and guidance from a teacher.  More practice and guidance is needed. 

Insufficient 
Evidence 
Shown 

The student is new to the task and context, sometimes follows directions or modeled behaviors, responds to guidance, learns to use skills in a 
controlled context. Student works with support and intervention to apply competencies. Student works with teacher to identify goals for learning. The 
student is not responding sufficiently and is not self-directed to seek support at this time. 
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Determining Competency 
 

Competency is a student’s ability to TRANSFER content and skills in/across content areas.  In order to 

determine competency, a teacher should analyze a student’s achievement using the following process 

 
Step 1: Analyze Student Work for Completeness 

1. Assure that there is sufficient evidence for each of the competencies. 

2. Gather additional evidence as needed. 
Key questions to consider: 

 What is a body of student work? 

 How does the evidence align with the standards and the content strands? 

 Is the body of evidence complete? If not, how will you collect what you need? 
 
Step 2: Analyze the Student Work for Quality 

1. Analyze the quality of student work across the reporting period using content area curriculum 
embedded rubrics as appropriate.  

2. Teachers and grade level teams have developed rubrics that provide a continuum of expectations for 
students that identify what evidence a student should demonstrate to be meeting the standard.  
Additionally, the rubrics provide what to look for if students are exceeding the standard. 

3. At the end of a reporting period, organize and synthesize these assessments to determine the 
proficiency level for each reporting competency. 

Key questions to consider: 

 What is the quality of the body of student work? 

 What parts of the body of evidence are proficient?  In progress? Limited Progress? 
Exemplary?  How do you know? 

 
Step 3: Analyzing Student Work for Competency Using Depth of Knowledge 

1. Analyze the quality of student work based on assessment questions that reflect a depth of knowledge 
of level 3 (Hess Rigor Matrix.) 

2. Evaluate student work to attain competency based on pathways for learned designed by students and 
monitored by teachers. 

Key questions to consider: 

 Does the work sample provide sufficient evidence that the student can transfer their 
competency to future work? 

 What different pathways can a student take to achieve competency? 

 Does the student demonstrate competency in varying tasks? 
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Grading and Reporting 
 

The SAU 58 district is transitioning into a competency-based grading and reporting system for all of its 

courses and grade- levels. Each level is in the process of either implementing or piloting the foundational 

components of the system.  

 

Course-Based: Each course in the district has competencies that are specific to each course. These 

competencies are the “big ideas” of the course and answer the question: What knowledge, understanding, 

and skills do we want students to use in their next course. What learning can they use consistently and 

independently going forward? 

 

How are the competencies linked to grades? 

Formative Assessment: A formative assessment is an assessment for learning and can be broadly described as 

a “snapshot” or a “dipstick” measure that captures a student’s progress through the learning process.  It 

explains to what extent a student is learning a concept, skill, or knowledge set.  Formative assessments are 

“practice” and are not heavily weighted in the grading system. Examples of formative assignments include 

class work, homework, and exit slips. 

 

Summative Assessment: A summative assessment is a comprehensive measure of a student’s ability to 

demonstrate the concepts, skills, and knowledge embedded within a course competency.  It is an assessment 

of learning that is heavily weighted in our grading system. Each summative assignment is linked to at least one 

(or more) of the course-based competencies through the standards attached to the assessment. Examples of 

quality performance-based summative assignments include research projects, performance tasks, 

presentations, labs, writings, tests, and other similar performance tasks.  
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Overall Grade 

At the secondary level (grades 6-12) a student’s overall grade is based as a cumulative, score over the entire 

length of the course (not an average of quarter grades or trimester grades). Summative assessments are 

weighted more heavily in the overall course grade. 

 

Elementary level teachers report on student progress on the competencies for each content area rather than 

an overall grade. Competencies are reported as a level of performance at all levels using the letter scale 

below. 

 

What is the grading letter scale that all teachers use? 

At SAU 58, all assignments are graded on a 4-letter scale. Teachers report assignment grades as an individual 

letter.  

Exceeds Competency EC 

Competent C 

Not Yet Competent NYC 

Insufficient Evidence Shown IES 

 

 

What grading practices are common to all classes? 

Reassessment: If a student receives a summative assessment grade that is at the Competent level or below, 

they may be eligible to reassess on that assessment provided they complete a reassessment plan that is 

mutually established with the teacher. The reassessment is typically just the parts of the assignment for which 

the student was not at a Competent level. The teacher would record the new grade earned in the grade book 

replacing the original score. 
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Mandatory Assessments: Assessments provide teachers with evidence that is necessary for determining 

grades. Students, teachers, parents, counselors, and administrators will do “whatever it takes” to make sure 

students complete all major summative assignments. Students who refuse to complete an assignment will 

receive classroom or school-level disciplinary consequences. The grade for that assignment or the overall 

course may be recorded as Insufficient Evidence Shown (IES) until the student completes the work. At the end 

of the year, an IES as a final grade results in no credit earned for that course. Students may be required to 

participate in competency recovery activities before the new year begins. 

 

Learning Trend Elementary Level: When fewer than four assessments have been linked to a 

competency/standard, the competency/standard grade is computed by taking an average of the assessment 

grades. Once four or more assessments have been linked to a competency/standard, the competency grade is 

computed using a learning trend model. In this model, the student’s most recent and most consistent work is 

given higher weight than older work when computing a competency grade. A learning trend is a more 

accurate representation of a student’s learning as they progress through a course. The learning trend only 

impacts the calculation for the competencies.  
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District Grading Scale 

SAU 58 School District  
Grading Scale 

 Level Code Performance Descriptor 

C
o

m
p

et
e

n
t Exceeds 

Competency 
EC 

The student consistently and independently demonstrates the ability to 
analyze and synthesize essential content knowledge, understanding, and 
skills in a new task. 

Competent C 

The student demonstrates the ability to comprehend and apply essential 
content knowledge, understanding, and skills in a familiar task. 

N
o

t 
C

o
m

p
e

te
n

t Not 
Yet 

Competent 
NYC 

The student is not demonstrating the application and transfer of essential 
content knowledge, understanding, and skills. 

Insufficient Evidence 
Shown 

IES 

The student has not produced a sufficient amount of evidence to 
determine the level for which they have met the performance 
standard(s). 
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Formative and Summative Learning Scale  

 
 
 

This learning scale is for all Summative Assessments, All 
Performance Assessments, and any Formative Assessments that 
include an opportunity to demonstrate knowledge, 
understanding, and skills at a DOK 3-4 

 This learning scale is for any Formative Assessment for which 
there is one incorrect or correct answer for all questions and, 
due to the nature of this assessment, students cannot 
demonstrate all levels on the DOK chart, particularly levels 3 
and/or 4. 

Depth of Knowledge (DOK) 1-4 Assessed  Depth of Knowledge (DOK)1-2 Assessed 
This scale measures competency and, as such, must include 
opportunities for students to demonstrate all Depth of Knowledge 
(DOK) levels. In measuring competency, this scale utilizes four different 
variables: Depth of Knowledge, level of independence, consistency, and 
task familiarity. 

 This scale DOES NOT measure competency. Instead this scale 
measures the quality of work produced based upon three variables: 
accuracy, completeness, and application. Depth of Knowledge levels 1 
& 2 require students to recall, reproduce, and apply content 
knowledge and skills. 

Grading Scales 

The student, consistently and independently, demonstrates the ability 
to analyze and synthesize essential content knowledge, understanding, 
and skills in a new task. 

EC 

The student securely and consistently (within the assessment) 
demonstrates the ability to accurately and completely recall, 
reproduce, and apply essential content knowledge, understanding, and 
skills. 

The student demonstrates the ability to comprehend and apply 
essential content knowledge, understanding, and skills. 

C 
The student demonstrates some ability to recall, reproduce, and apply 
essential content knowledge, understanding, and skills. 

The student is not demonstrating the application and transfer of 
essential content knowledge, understanding, and skill. 

NYC 
The student demonstrates limited ability to recall, reproduce, and 
apply essential content knowledge, understanding, and skills. 

The student is not competent on the performance standards. IES 
The student does not demonstrate the ability to recall, reproduce, and 
apply essential content knowledge, understanding, and skills. 

*COMPETENT    
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Competency-Based Rubric Development 

 
 
 
 
 

Competency Rubric Development Guidelines for Teachers 
A competency rubric is designed to be used as an instructional tool; often designed to be read left to right.  The goal of developing this tool is to focus on the positive evidence 
of student work rather than to focus on what is missing. The goal is for students to see their progress as a ladder and to build upon their secure competencies as a step to the 
next level. 

 Focus on students meeting all the performance criteria for a level to be considered secure at that level. 

 Students must meet all criteria in one column to progress to the next. 

Level Letter  EC C NYC IES 

Performance Level Exceeds Competency Competent Not Yet Competent 
Insufficient Evidence 

Shown 

Definition of 

Performance Level 

 

[Grade Reporting 

Language] 

The student consistently and 
independently demonstrates the ability to 
analyze and synthesize essential content 
knowledge and skills in a new task. 

The student demonstrates the ability to 
comprehend and apply essential content, 
knowledge and skills in a familiar task. 
(Secondary) 
 

The student demonstrates the emerging 
ability to apply and transfer essential 
content, knowledge and skills. (Elementary) 

The student is demonstrating limited 
ability to apply and transfer essential 
content, knowledge and skills but is 
making progress. 

 

Rubric Progress Guide 

[Student directions for 
rubric progress] 

 

I have done everything to be in 
level C + plus: 

   

Rubric Criteria: 

Standards & 
Competencies 

 

[Guide for collecting 
evidence] 

The student produces evidence-based 
traits of analysis and synthesis of 
essential content and skills 
demonstrating extension of 
understanding to other relevant content 
areas and to real world applications when 
reflecting, researching, presenting, and 
creating a product of learning required 
for the competency-based summative 
assessment. 

The student produces evidence-based traits 
of identification of essential content and 
skills with emergent ability to apply this 
learning in reflecting, researching, 
presenting and creating a product of 
learning in the tasks required for the 
competency-based summative assessment. 

The student produces incomplete 
evidence-based traits of identification 
of essential content and skills without 
connecting this learning when 
reflecting, researching, presenting and 
creating a product of learning in the 
tasks required for the competency-
based summative assessment. 
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Competency-Based Rubric Development (DOK) 

Using Depth of Knowledge Levels for Assessment Development 
DOK plays an important role in the assessment of student performance for competency.  Competency Assessment expectations (questions, product) 
need to align with DOK at the strategic thinking and extended thinking level. 

Assessments for competency are developed with opportunities for students to perform at both the PROFICIENT and EXEMPLARY level; meaning all 
assessments for competency need to provide opportunities for extended thinking. 
 

 

Assessment Development Guidelines for Teachers 

DOK 

Level 
Assessment Goal Category Assessment Expectations  Notes on Items Written for These Levels 

DOK 1 

 Pre-Assessment 

 Formative Assessment 

 Warm-up Activities 

 Beginning of an instructional 
scaffold 

 

 
Recall 

Recall of a fact, information, definition, term 
or performance of a process or procedure 

Items typically specify what the student is to do, 
which is often to carry out some procedure that 
can be performed mechanically. 

DOK 2 

 
Skill/Concept 

Includes the engagement of some mental 

processing beyond recalling or reproducing a 

response. 

Items require students to make some decisions 
as to how to approach the question or problem. 
These actions imply more than one mental or 
cognitive process/step. 

DOK 3 

Summative Assessment for 
Competency 

 

 
Strategic Thinking 

Requires deep understanding as exhibited 
through planning, using evidence, and 
more demanding cognitive reasoning. The 
cognitive demands are complex and 
abstract. 

 

Items require students to justify the responses 

they give and may have more than one 

possible answer. 

DOK 4 

Summative Assessment for 
Competency 

 

 
Extended 
Thinking 

 
Requires high cognitive demand and is very 
complex. Students are expected to make 
connections and relate ideas within the 
content or among areas—and have to select or 
devise one approach among many alternatives 
on how the situation can be solved. 

 
Items require students to bring together skill 
and knowledge from various domains. Due to 
the complexity of cognitive demand, this level 
often requires an extended period to answer. 
A DOK 4 is first a DOK 3 with added 
connections. 
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Learning Trend Explanation 
 

Looking at learning within a continuum requires that the reporting of a grade for competency, reflect a trend of 
performance rather than the average of all performances. This means that students are evaluated based on evidence of 
their achievement level toward the end of the reporting period. The system recognizes that assessments at the start of a 
school year are reflective of learning new skills; the accurate measure of competency is how a student performs later in 
the year after the skills are practiced and fine-tuned.  Marzano uses the term “learning trend” to represent the learning 
that has occurred over time toward a demonstrating competency or meeting a benchmark skill. The use of the Power 
Law formula calculates this learning trend. 
 
For a competency grade to be accurate it needs to be reflective of where a student is at the end of the learning 
experience. The difference in grading is moving away from averaging all grades in a year to focusing on the most current 
grades a student has earned.  
 
The comparison is…. 
Averaging: For the child below, the average rubric score is 3.0. Since the first score of 2.0 was much lower than the 
later scores, it pulled down the average.  The child has gained a considerable amount of knowledge from the first to the 
last assessment, but this is not considered in an average. 
Vs. 
Learning Trend: By measuring the “learning trend” the child was not penalized since he or she was still learning the 
concept on the first assessment.  The “learning trend” measures the learning from the first to the last assessment and 
shows the child’s learning trend score as 3.5.  The learning trend score of 3.5 best represents this child’s learning and the 
average underestimates this child’s learning. 
  
 

 
  
The trend grade will show after four assessments for that particular skill. Creating a continuum to measure learning and 
using the “trend” of a student’s performance to evaluate competency; a student’s grade is accurate and truly reflects 
what they know at the end of a trimester, semester, or year. 
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Middle and High School 
 
Students are encouraged to practice continuous improvement in their learning through reassessment. 
Students who demonstrate continued effort in their learning are eligible to reassess to demonstrate 
competency after meeting with the teacher and developing a reassessment plan. The plan would indicate a 
specific deadline that is strictly enforced and will require the student to have completed key assignments prior 
to reassessment. A reassessment focuses on an assignment which will demonstrate the student’s competency 
and will be focused on the lagging skills identified in the competency assessment. The teacher records the new 
grade in the grade book because the new assessment score is a better indicator of their competency 
knowledge  
 
If a student does not receive a passing grade on one or more of the competencies for that course, they will receive a 
final course grade of Not Yet Competent (NYC) and they will need to recover each failed competency using an 
alternative method such as an online module or a teacher-directed project. Once completed successfully, the NYC grade 
will be replaced with the actual final course grade earned and the competency recovery will be noted in the transcript. 
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Competency-based Grading Quick Sheets 
 

Competency-Based Grading Quick Sheet Teacher 
Competency-based Grading and Reporting provides information on how students are progressing in understanding the concepts 
and ideas of a course as well as how a student performs on the individual standards that help build that understanding. 

PURPOSE  
OF THE 

PROGRESS  
REPORT 

1. The PROGRESS REPORT is a report of progress for any student based on the program they are in. 

2. Progress Reports communicate student progress towards acquiring the knowledge, understanding, and skills 

needed to be competent in a course or discipline. 

3. Student progress is reported based on where a student should be at that point in the year (not where they 

should be at the end of year) 

4. A student’s most recent and most consistent level of performance or evidence of competency is the most 

valuable for accurately reporting progress. 

5. Progress Reports for students with individual education plans (IEP) that require modified curriculum, 

reflect the program outlined in that IEP. Each special education student’s progress report is a reflection of 

the expectations for their performance based on their program. 

 
GRADING 

5. Grading Scales and Rubrics provide a clear articulation of the expectations for student performance. 

6. Grades include both formative and summative assessments. Summative assessment is weighted more in the 

grade. 

7. Students receive feedback on their work study competencies separately from the academic grade. 

8. Grading is feedback for learning, and as such is dependent on students participating in the assessment process 

as a learner and as an evaluator of their own learning. 

9. Students will be given the opportunity to re-learn and reassess (summative assessments) if there is evidence 

that the student genuinely is interested in learning and improving their level of competency, if the student 

willingly completes the appropriate steps to reassessment, and if the teacher and student mutually agree 

that reassessment is valuable for accurately measuring the learning progress of the student. 

10. Parents will be asked to review student reassessment plans. 

11. Students participating in a program with modified standards should be evaluated based on the rubric 

most appropriate for the program they are participating in and the expectations of the task they are 

being asked to complete. 

12. Students participating in a program with modified curriculum are expected to advance and to continue to be 

challenged with rigorous expectations for performance based on their program. 

COMPETENCIES 

13. All students work toward the competencies for a course or grade level. 

14. Competency categories are reported in the progress report. 

15. Students are expected to demonstrate independently that they understand concepts and can transfer and apply 

that understanding. 

16. Students who have accommodations to meet standards are still working toward the competencies for the 

course or grade level. 

17. Students who have modified standards are working toward the district competencies. 

STANDARDS 

18. Standards are attached to specific summative assignments/assessments. 

19. Summative assessments ask students to demonstrate their knowledge, understanding, and ability to apply their 

skills. 

20. Students who have modified standards are working with the standards that are appropriate for their 

program. Teachers may note on specific assignments any modifications used for an assignment or 

assessment.  
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Competency-Based Grading Quick Sheet Parent 
Competency-based Grading and Reporting provides information on how students are progressing in understanding the 
concepts and ideas of a course as well as how a student performs on the individual standards that help build that 
understanding. 

PURPOSE  
OF THE 

PROGRESS  
REPORT 

1. The PROGRESS REPORT is a report of progress for any student based on the program they 

are in. 

2. Progress Reports communicate student progress towards acquiring the knowledge, 

understanding, and skills needed to be competent in a course or discipline. 

3. Student progress is reported based on where a student should be at that point in the year 

(not where they should be at the end of year) 

4. A student’s most recent and most consistent level of performance or evidence of 

competency is the most valuable for accurately reporting progress. 

5. The ALMA parent portal provides the most current grade for a student in a course. 

 
GRADING 

5. Grading Scales and Rubrics provide a clear articulation of the expectations for student 

performance. 

6. Grades include both formative (ex. homework, quizzes) and summative (ex. tests, labs, 

projects, essays) assessments. Summative assessment is weighted more in the grade. 

7. Students receive feedback on their work study competencies separately from the academic 

grade. 

8. Grading is feedback for learning, and as such is dependent on students participating in the 

assessment process as a learner and as an evaluator of their own learning. 

9. Students will be given the opportunity to re-learn and reassess (summative 

assessments) if there is evidence that the student genuinely is interested in learning and 

improving their level of competency, if the student willingly completes the appropriate 

steps to reassessment, and if the teacher and student mutually agree that reassessment 

is valuable for accurately measuring the learning progress of the student. 

10. Parents will be asked to review student reassessment plans. 

COMPETENCIES 

11. All students work toward the competencies for a course or grade level. 

12. Competency categories are reported in the progress report. 

13. Students are expected to demonstrate independently that they understand concepts and 

can transfer and apply that understanding. 

STANDARDS 

14. Standards are attached to specific summative assignments/assessments. 

15. Summative assessments ask students to demonstrate their knowledge, understanding, and 

ability to apply their skills. 
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Competency-Based Grading Quick Sheet Student 
Competency-based Grading and Reporting provides information on how you as a student are progressing in understanding 
the concepts and ideas of a course as well as how you perform on the individual standards that help build that 
understanding. 

PURPOSE  
OF THE 

PROGRESS  
REPORT 

1. The PROGRESS REPORT is a report of your learning progress. 

2. Progress Reports communicate your progress towards acquiring the knowledge, 

understanding, and skills needed to be competent in a course or discipline. 

3. Your most recent and most consistent level of performance or evidence of competency 

is the most valuable for accurately reporting progress toward competency. 

4. The ALMA student portal provides the most current grade for a course. 

 
GRADING 

5. Grading Scales and Rubrics provide a clear articulation of the expectations for you as a 

student. It is important to use the rubrics as guides while doing your work. 

6. Grades include both formative (ex. homework, quizzes) and summative (ex. tests, labs, 

projects, essays) assessments. Summative assessment is weighted more in the grade. This is 

because a summative assessment asks you to apply your knowledge and skills to show you 

understand and can use what you know in the future. 

7. Students receive feedback on their work study competencies separately from the academic 

grade. This is to make sure you receive feedback on your knowledge as well as your habits for 

successful learning. 

8. Grading is feedback for learning, and as such is dependent on you participating in the 

assessment process as a learner and as an evaluator of your own learning. 

9. You will be given the opportunity to re-learn and reassess (summative assessments) if 

there is evidence that you are genuinely interested in learning and improving your level of 

competency, if you are willingly complete the appropriate steps to reassessment, and if 

you and your teacher mutually agree that reassessment is valuable for accurately 

measuring your learning progress. 

COMPETENCIES 

10. You are expected to work toward the competencies for a course or grade level. 

11. Competency categories are reported in the progress report. 

12. You are expected to demonstrate independently that you understand concepts and can 

transfer and apply that understanding. 

STANDARDS 

13. Standards are attached to specific summative assignments/assessments. 

14. Summative assessments ask you to demonstrate your knowledge, understanding, and ability 

to apply your skills. You are expected to apply this knowledge in other courses that you take. 
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4-Letter Scale FAQs 
 

1. What is competency-based grading? 
 

Grading is communication of a student’s progress toward stated learning goals. A 

competency-based system is designed to report out three kinds of information to parents and 

students: 

 
1. A student’s level of competency in various academic skills 

2. A student’s overall grade for the course 

3. A student’s performance on Work-Study Practices (communication, creativity, 

collaboration, and self-direction) 

 
Sanborn Regional High School, a leader in the state in competency-based education, uses the 

following example to effectively illustrate a competency-based model: 

 
“Driver Education is something familiar to many, so let’s use that as an example to 

explain how this works. A competency for your driver education class might be your 

ability to park a car in a variety of settings and situations. Your instructor will assess this 

competency using several performance indicators such as perpendicular parking, parallel 

parking, and angular parking. 

 
Your instructor does lots of formative practice with you in the classroom and in the car. 

Your summative assessment is your opportunity to demonstrate to the state your 

understanding of all of the Driver Education competencies, including parking. You do this 

through a comprehensive written exam and a performance-based road test. 

 
You have the ability to reassess your summative assessment with the state at any time. 

Unlike courses using a 4-letter scale, which offer three different levels of passing, your 

driving tests are simply pass or fail. 

 
The state holds every driver to a certain standard for performance on the road. It doesn’t 

matter how long it takes you to achieve that performance standard, but once you can 

demonstrate it you have earned the right to drive on the road.” 
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2. Why go to a 4-Letter scale and what was wrong with the 100-point scale schools used for decades? 
 

As stated earlier, grades are communication of a student’s progress toward stated learning goals 

and that communication should be accurate. A 100-point scale is not accurate because of the 

distorting impact zeros have on a student’s grade. For instance, taking the temperature for a 

week in June may give you readings like 78, 80, 79, 80, and 78 giving you an average of 79. 

 

However, what if you forgot to go out and take the temperature on Wednesday and that now 

factored in as a zero? 78, 80, 0, 80, and 78 give you an average of 63. The role of the zero 

distorts the grade making it inaccurate. 

 
In a 4-letter system, the zero has the same weight as the other indicators where on a 100-point 

scale a zero spans 0-69 points. We would likely find it absurd to have an “A” span from 30 - 100 

points on a 100-point scale because it would have such a positive skewing influence; we should 

find it equally absurd to have the same span with such a negative skewing influence. 

 
This does not mean zeros go away on a 4-letter scale. Zeros are still factored in, however, the 

distorting impact of a zero is mitigated on a 4-letter scale. 

 

3. What is formative work and how is it different from summative work? 
 

A simple way to remember the difference between formative and summative assessments is to 

pretend the student is a chef making soup. Tasting the soup in the kitchen to see if it needs 

more salt or other ingredients is the formative assessment. Formally serving the soup to the 

paying customer or food critic is the summative assessment. 

 
 “Formative assessments capture a student’s progress through the learning process and explain to 

what extent a student is learning a concept or skill. These assessments are considered practice, 

and therefore are not weighted more than 10% of an overall course grade. Examples include class 

work, homework and quizzes. 

 
Summative assessments are comprehensive, performance-based measures that demonstrate 

what a student knows and is able to do. These assessments are linked to one or more of the 

course competencies and are weighted at least 90% of the overall course grade. Examples 

include research projects, presentations, labs, writings, tests, simulations, and inquiry tasks.” 
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4. What is recovery, how does it work in a 4-letter scale system? 
 

“Students can be granted opportunities to prove their learning if they have improved their skills, 

but students also need to demonstrate that they have acquired those skills. Any student who 

scores below an EC on a summative assessment should be granted an opportunity to improve 

their score if they elect to do so. However, the impact and relevance of learning activities in 

class, to include summative assessments, degrades the more time passes from the point of 

instruction. Therefore, students do have a limit of three school weeks in which to start 

recovery. After three weeks have passed from a summative assessment, students will not be 

allowed to begin recovery. Furthermore, recovery of a summative can only be provided if a 

student has completed the formative work for that competency as determined by a contract 

agreed upon by the student, teacher, and parent. Lastly, beginning recovery is not enough; 

students must maintain fidelity to the recovery contract and the timeline described in that 

document or the recovery process will be terminated. 

 
Recovery Guidelines 

A. All recovery needs to be completed by the interim report or by the end of the semester 

(extenuating circumstances are determined by the teacher). 

B. Students need to complete their agreed upon formative assessments in a competency in 

order to have the opportunity for competency recovery. 

Students may initiate the recovery process. 

C. The terms of recovery are always at the teacher’s discretion. 
 
 

5. Will there still be NH Work-Study Competencies? 
 
In a competency-based system, it is important to separate a student’s academic achievement from the social 
responsibilities recorded in the Work-Study Competencies (communication, creativity, collaboration, critical 
thinking, and self-direction). Therefore, Work-Study Competencies (WSC) are still being assessed and reported 
on in each class. The scale for WSCs is a feedback scale to support student growth in developing success 
habits.  
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SAU 58 

SAU #58 is comprised of three separate districts - Northumberland, Stark and 
Stratford.  

Northumberland operates two schools - a K-5 elementary of approximately 125 
students and a 6-12 middle/high school of approximately 200 students.  

Stark operates one village school - a K-6 elementary with approximately 25 
students.  

Stratford operates one elementary school - a K-8 with approximately 55 students.  

Contact Us 

ADDRESS: 15 Preble Street, Groveton, NH 03582 

PHONE: 603-636-1437 
FAX: 603-636-6102 



 

 

 


